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ABSTRACT

There is a dearth of studies on students’ perceptions and particularly tertiary students’
perspectives of positive teacher behaviors which influence learning in the classrooms. This
qualitative phenomenological study involved 35 tertiary student participants enrolled across
six faculties within an institution of higher learning in Malaysia. Data for this
phenomenological study was collected through the conducting of focus group discussions
with students, individual student interviews, and student journal recordings. Open coding
was employed in data analysis of emerging themes and categories. The objective of this
qualitative study was to research in-depth tertiary students’ perceptigns of teachers’ verbal
and nonverbal behaviors and teachers’ pedagogical versatility and style which have influence
on students’ learning in the classroom. The primary conceptual framework of this study was
predicated on Rosenthal’s teacher expectation effect. The study found that students were
influenced by teachers who held high expectations of students, who treated students well,
who demonstrated professional behaviors in the classroom, who used caring behaviors, and
who motivated students to succeed in their studies. On the converse, the study found,
students were demotivated by teachers who demonstrated racism, showed favoritism,
demonstrated negative disposition, showed dysfunctional communication skills, and
ineffective teaching techniques. The findings of this study are significant in showcasing the
benefits of students’ perceptions being employed as an academic compass in guiding teachers
to deliver positive and effective teaching behaviors. The insights gleaned from students’
perceptions would contribute toward transformational classroom experiences, producing
graduates who will positively benefit Malaysia. This study will serve as a guide and will
benefit teachers, educational institutions, and teacher training colleges, to provide quality

teaching in academe which translates to, the delivery of quality education for students.
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CHAPTER 1: INTRODUCTION

Malaysia is the hub of education in the Southeast Asian region and has a large
body of international students enrolled in the country's tertiary institutions. The
country has established a diverse number of higher education service providers who
offer a variety of programs which were created toward fulfilling the educational needs
of the country's burgeoning international and local student population.

To meet Vision 2020, Malaysia needs active learners who have acquired

the skills of problem-solving, independent thinking, and autonomous learning

as well as the abilities to work co-operatively. Schools need to emphasize

different kinds of teaching and learning strategies such as co-operative
learning, group work and other learner-directed modes of operation. (Lee,

1999, 5.96)

The fundamental objective of education under Vision 2020 is to produce
graduates of the highest academic caliber which translates into propagating quality
graduates of a superior academic class with industry skills. Objectively, this means
graduates who are chiefly excellent in their ability to transform and propel the nation
toward achieving excellence in the economic, political, and social realms. The
fulfillment of the nation’s education vision can only be accomplished through
excellent and exemplary educ;)tors who assume the role of catalysts of influence in
students’ learning and motivation in academe. In line with Malaysia’s 2020 vision
which is to press beyond current developing nation status toward a developed nation
status, the country needs to foster the growth of intellectual capital in specialized
fields. Therefore, the nation is in need of well-qualified educators who are equipped
academically and technologically in delivering smart learning in classrooms across
the nation. According to Mohd. Sahandri Gani Hamzah, and Saifuddin Kumar

Abdullah (2009), the long-term goal of the nation in the education arena is to produce

graduates who are employable in all critical sectors of the economy, which means,
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graduates who are able to contribute economically, politically, and socially toward the
progress and advancement of the country. Quality teachers inspire students in the
engagement of learning and will move them toward becoming lifelong learners
(Mohd. Sahandri Gani Hamzah & Saifuddin Kumar Abdullah).

Ideal teachers are individuals who are academically well trained and
holistically developed and this would be the best way forward for Malaysia as a
nation in meeting the country’s 2020 vision in producing a well-educated citizenry of
the highest caliber who possess exemplary moral values, supérior academic
intelligence, equipped with emotional intelligence, as well as being physically fit. As
a whole, quality teachers are of great importance in steering the nation toward
achieving a developed nation status (Ministry of Higher Education Malaysia, 2010).

The teacher expectation effect (TEE) which was empirically explored by
Rosenthal and Jacobson (1968) in the Oak Schod] Experiment which is also popularly
referred to as ‘Pygmalion in the Classroom’ may be of significance in understanding
the influence of teacher expectations and their implications in the realm of students’
learning and motivation. Students’ perspectives are important in gathering a more
insightful understanding of teachers’ behaviors which influence students’ learning and
motivation as much research has been concentrated on teachers’ perceptions of
student behaviors. The perceptions of students will give the educators an enriched
and an informed understanding of the fundamental factors peculiar in teacher
behaviors which have a pivotal role to play in influencing students’ learning and
motivation. Students in educational institutions across the country will benefit from
the nation’s quest toward producing superior graduates under vision 2020. Therefore,
teacher expectations and their influence in students’ learning and motivation should

be of paramount importance as substantive research has showcased the critical impact



2

that teachers’ expectations have in the learning and motivation domains. The theory
which supports the Teacher Expectancy Effect or commonly known by its abbreviated
form (TEE) will be of importance in relation to the nation realizing its vision 2020
educational goals.

Excellent graduates are the product of an excellent education system under
which teachers and their expectations for their students assume a key role in realizing
and achieving the country’s vision 2020 in the educational sphere.

The current education system therefore must be revieyed and modified to

begin the process of changing the mindset of the people and to instill the

fundamental values required to create an innovative society. All relevant
core knowledge and skills should be imparted step-by-step at each stage of
the education flow pathway right through from pre-school to tertiary level
built up in a logical manner. The new curricula should be such that it will
help to produce a mind that is creative, innovative, collaborative and
entrepreneurial at the tertiary level. Such an end result warrants a
seamless passage of innovation training from age zero to age 59++

via pre-school, primary and secondary education, culminating finally at
the tertiary level, a process applicable to both Arts and Science

domains. (Ministry of Higher Education Malaysia, 2010, p.23)

Problem Statement

The main focus of this study was to address the dearth in research literature in
relation to the affect and effect which teacher expectations may have upon students’
learning and motivation.

The Carr-Back (2009) study was the impetus in beginning the researcher’s
study. Carr-Back investigated influences of teacher behaviors on American high
school students from the perspective of these students and employed the
phenomenology method. The teacher expectancy effect or TEE which is also referred

to as the self-fulfilling prophecy described by Rosenthal (1968) was the main

conceptual model for this study.
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The study found positive teacher behaviors in the form of helpful behaviors,
welcoming behaviors, and positive teacher expectations influenced students’
academic success and negative teacher behaviors in the form of teacher apathy,
disorganization negatively impacted students’ academic success.

The researcher had the privilege of encountering and experiencing a small
number of phenomenal teachers and professors from her primary school years to her
tertiary university days who collectively inspired her life in significant ways: overall,
they all demonstrated care and concern, patience and understanding, love and
kindness, respect and perseverance, encouragement and nurturance, and instilled in
her confidence and strength by genuinely believing in the researcher’s academic
abilities.

The researcher had served 19 years as a lecturer in tertiary education in
Malaysia. As educators, the researcher believes that one should demonstrate these
fundamental virtues through the engagement of shaping, influencing, and inspiring
students so that they can make that great leap forward toward achieving excellence
and making a difference in their lives, making a difference in their communities and
most importantly in the nation:

The researcher had contacted Carr-Back at the onset of the researcher’s PhD
study and was given permission by Carr-Back to carry out her study adapted by the
researcher for the Malaysian context. As a result, the researcher’s study was
predicated on Carr-Back’s (2009) research and the focus of this study was the
influence of teacher behaviors on tertiary students’ learning in Malaysia. The
Phenomenological method was identified as the best method to extrapolate data in the
researcher’s investigation. Data was gathered through group and individual student

Interviews, focus group discussions, and analysis of e-journal recordings.




In general, a smaller number of studies have explored students’ perspectives
on positive teacher behaviors, teacher expectations, and student learning and
motivation (Carr-Back, 2009; Feddersen, 2007); many research studies have generally
employed quantitative methods in the form of surveys. Fewer studies have utilized
qualitative investigations employing phenomenology. Many more studies have
focused on teachers’ perceptions (Carr, 2012; Noble, 2010; Rich & Shiram, 2005;
Weinberg, 2010) in academe in the investigation of students’ learning and motivation.

Teachers’ non-verbal and verbal communication from, their body language
which cover rapport, eye contact, attitudes, voice, gesture, posture, words, may all
contribute toward communicating types of teacher expectations which may affect
students’ learning and motivation resulting in either positive or negative
consequences..

Purpose of Study

The purpose of this study was to employ the Phenomenological approach to
carry out my investigation as this study was predicated on enquiring about the lived
experiences cﬁ“ students in their everyday reality, that is, their experiences in the
classroom. The objective was to gain insight and a robust understanding of the
factors which influence learning and motivation from the perspective of tertiary
students. Phenomenology is focused on uncovering the lived experiences of the
subjects investigated (Cresswell, 2007, Denscombe, 2010; Moustakas, 1994: Johnson
& Christensen, 2004). The lived experiences of students will be beneficial in adding
10 and enriching the current body of knowledge and aiding understanding of the
factors which influence learning and motivation in the classroom. The data
€xtrapolated from students’ lived experiences will assist and enlighten teachers in

establishing an academic culture that is responsive to the heterogeneous classroom




and diverse needs of the learner so that institutions of higher learning can produce

students of the highest academic caliber.

Specifically, this research investigation will examine the following
dimensions: positive teacher behaviors which serve as an influence in students’
learning; positive teacher behaviors which serve as an influence in students'
motivation; teaching practices which are enriching and reinforcing toward students'
learning; teaching practices which are enriching and reinforcing toward students'
motivation. ’

Research Questions

Three main research questions adélpted from Carr-Back (2009) formed the
crux of the researcher’s study.

1. How do teacher behaviors such as nonverbal and verbal behaviors,

expressions, attitudes, and teaching styles influence the learning environment

from tertiary students’ perspectives?

2. What teacher behaviors do tertiary students believe motivate them to learn?

3 What teacher behavioré do tertiary students believe inhibit their motivation to
learn?

4. Tﬁe researcher also utilized gender perception questions in this study adapted

from Carr-Back (2009 which was a secondary part of this research.

a. . What do males/females like in teacher relationships?
b. What do males/females dislike in teacher relationships?
&

What are effective teacher behaviors from the perspective of males/females?
What are negative teacher behaviors from the perspective of males/females?

What teachers do that is challenging and stimulating from the perspective of

males/females?



f What do males/females perceive as professional teacher behaviors?

g. What do males/females perceive as unprofessional teacher behaviors?
h. How do teachers affect learning according to males/females?
Conceptual Framework
The teacher expectancy effect or TEE which is also referred to as the self-
fulfilling prophecy described by Rosenthal (1968) is the main theory that was focused
on to support and inform this study.
Teacher Expectation Effects
Ability grouping, in fact, rests on the assumption that a reasonably accurate
measurement of innate ability can be made, and from a review of the
literature, there stills appears to be considerable disagreement even among
eminent psychologists on whether this assumption holds or not. The views of
such psychologists, however, clearly influence the beliefs of teachers, and in a
country like England which still has a selective system of education and in
which the practice of ability grouping or streaming is widespread, it is
maintained that many teachers believe that it is possible to obtain measures of
the “potential ability” of their students. (Pidgeon, 1970, pp.118-119)
Teachers’ beliefs and attitudes in relation to their educational philosophies and
training are likely to impact on students’ learning and academic performance. The
orthodox practice of streaming students who have similar ability rests on the
hypothesis that this is one way of gauging innate ability (Pidgeon, 1970). Teachers
who believe their students are of a superior academic caliber tend to expect much
from them in relation to achieving superior academic performance and similarly
teachers who are pessimistic of their students’ academic abilities tend to have low
€Xpectations of their students’ academic performance. Teachers’ perceptions of their
students therefore would most likely influence students’ academic performance and
contribute toward the establishment and fulfillment of a self-fulfilling prophecy
(Rosenthal & Jacobson, 1992). The student will most likely achieve a positive self-

fulfilling prophecy in terms of good academic performance if the teacher has high



expectations for the student and the student will most likely achieve a negative self-
fulfilling prophecy in terms of poor academic performance if the teacher has low

~ expectations of the student (Rosenthal & Jacobson). According to Dash (2005),

~ ability grouping may manifestly contribute toward deficits in the learning and
achievement realms due to low teacher expectations and also avoidance in learning on
~ the part of some vulnerable students. Primarily, the results of this study showcased

~ the overriding importance of critical factors such as, the role of significant others like
teachers and their expectations, parental engagement, and also students’ perceptions

of teacher treatment in affecting students’ interest in learning (Dash). Educators play

!
- an important role in shaping and influencing their students’ academic personalities

~ and trajectories; therefore they need to assume robust responsibility in projecting the
right messages to their students which will then result in positive outcomes for all
 students.
‘The Self-fulfilling Prophecy in the Classroom
Researchers have been interested in the effects of the influence of teacher
‘€xpectations since the late ]96@’3. Teacher expectations are genérally classified as:
“'?éssessments of ability, predictions of progress, and natural discrepancies between
cher estimates and actual student perfdrﬁance” (Cooper, 1983, p.1). Ina 1978
ey of teacher expectancies literature, it was discovered that 112 studies had
ed this phenomenon and 40 percent of these 112 studies concluded in the
rmative as to the existence of teacher expectation effects (Cooper).
The teacher expectations (Good, 1981) model is guided by the following:
Teachers form expectations for specific behavior and achievement from

specific students.



The different types of expectations on the part of the teacher results in
differential behaviors exhibited toward the student.

The differential treatment rendered toward the student informs the student as
to the type of behavior and achievement required of him/her from the teacher
and consequentially impacts his/her concept of self, aspiration, and inspiration.
Students who fully accept this biased treatment unquestioningly will fulfill the
teachers’ expectations for them in the behavior and achievement domains.
Students in whom teachers have high expectations will perform at that high
level of achievement; on the converse, students in whom teachers have low
expectations will perform at a lower level.

Over a period of time the students’ behavior and achievement will

metamorphose by fulfilling the original expectations of the teacher.

(Good)

From the onset, research investigations of interpersonal expectancy effects
conducted through experimental studies had involved human subjects. For examb_le,

1 jjarticipant-experimenters in one experiment were instructed to rate photographs of

- people; one group of experimenters was induced into believing and expecting positive
-{ifﬁtings of success and the other group was induced into beiieving and expecting
'-ative ratings of success. The group that was induced into expecting the positive or
gh ratings of success obtained higher ratings than the group induced into expecting
egative or lower ratings of success (Rosenthal, 1994; Rosenthal, 1992). Another set
Xperiments were conducted with animal subjects where one group of

perimenters were persuaded to believe and expect “good maze” or (Skinner box)

ormance from their superior or intelligent rats whereas another group of

imenters were persuaded to believe and expect “poor maze” or (Skinner box)
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ormance from their inferior or unintelligent rats. In both these experimental trials, !

the experimenters’ expectations for their animal subjects were fulfilled, that is, when

expected good results from their animal subjects, the animals delivered good

ormance, and conversely when they expected poor results from their animal

ects, the animals delivered poor performance (Rosenthal, 1994; Rosenthal, 1992).

sed on the results of these experiments, Rosenthal and Jacobson decided to further
Jore this phenomenon by conducting a study that involved children. This
estigation was conducted at a public elementary institution that becamg known as
“Oak School Experiment”. The purpose of the experiment was to test the
hypothesis that within a given classroom, teachers who expected their students to

urt or bloom intellectually would actually contribute to their students’ intellectual
urting” or “blooming” because of the teachers” beliefs. A purportedly nonverbal
of intelligence labeled as “The Harvard Test of Inflected Acquisition” was
inistered to the children and the test was deliberately misrepresented as an

rument that would be able to predict intellectual “blooming”. There were students
n six grade levels and a total of 18 classrooms out éf which three classrooms each
senting the six grade levels. At each grade level, the three classrooms comprised
ildren with varying abilities, namely, students representing the high—académic

y category, medium-academic ability category, and poor-academic ability

ory. An experimental group was formed out of approximately 20% of the

lents who were selected at random to be part of this group. The teachers were
med that the test scores obtained from the “Harvard Test of Inflected

isition” of this specific group of children evidenced that they would likely excel
emically over the next 8 months whilst attending school. In reality, there was an

nce of substantive academic differences between the experimental group and the




11

control group of children as there were only the embedded steadfast beliefs of the
hers. The students were retested with the “Harvard Test of Inflected Acquisition”
r a period of 8 months and the students from the experimental group whom the
hers believed were superior academically fulfilled their teachers’ beliefs by

aining good grades compared to the students from the control group, thus fulfilling
providing significant evidence in support of the “Pygmalion” hypothesis
(Rosenthal, 1994). The test administered was in fact a standardized nonverbal test of
ligence which was Flanagan’s (1960) “Tests of General Ability” (TOGA). The
test was employed as it was an uncommon test that was unknown with the teachers as
as not generally employed to examine intelligence; this was a typically

nogeneous test that was suitable for students of all grades at the elementary stage
schooling particularly in a socio---economically disadvantaged institution like Oak
ool with a prominent and populous bilingual population (Rosenthal, 1992).
According to Rosenthal (1994; 1992), there are four factors which he believed
re specifically linked to the mediation of teacher-expectancy effects: The first

tor referred to the “climate or affect” where teachers respond to “special” or

igent students by creating a warmer “socioemotional” atmosphere by

nstrating behaviorally positive nonverbal and verbal behaviors in their

ction with their bright students. The second factor involves “input or effort”

¢ teachers introduce more knowledge and more difficult content to their bright

up of students. Teachers who perceive students to be bright are likely to create for
greater avenues to imbibe new or difficult material compared to students who
ereeived by teachers to be academically slow. The third factor refers to the

” where students labeled as “special” or intelligent are afforded positive

alment by their teachers in the classroom through the provision and opening up of

¥




