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ABSTRACT 

The issue of English language proficiency for children born with different mother 

tongue has long been a focus of educational research and a recurring debate in public 

education systems.  It is also related to the underpinning theory of learning English as 

a second language for Malaysian children because of the country’s historical roots 

under British colonial rule and its multiracial and multilingual   population of Malays, 

Chinese, Indians and other ethnic East Malaysia communities. Public schooling 

systems, that is, government schools are not be able to meet the demand requirement 

of students of various ethnic and different income groups for English language classes 

due to limited resources and tight schooling-time schedule. Hence, the demand to fulfil 

need for private tuition or delivery of English language classes fell into the language-

franchise operators throughout the country. Specially, the purpose of the study is to 

examine the way to fill the demand gap to better prepare mother tongue-need children 

to learn and acquire the English language proficiency through the Selangor Activetalk 

English in Malaysia, as the pioneering initiative before its subsequent expansion into 

other Malaysia states. The target population and sample in this qualitative approach 

are focused on children and adolescence between the ages of 3 to 17 years old.  The 

interview questionnaire and the respondent-participants therefrom provided the 

finding-results feedback for content analysis, thematic analysis and conclusion 

synthesis based on responses from the Activetalk English Centre franchiser, its 

franchisee-license managers, teachers, students and parents from the current total of 7-

active Activetalk English Centres throughout the State of Selangor. Overall, the result-

outputs suggest that Activetalk English so far is performing well, with a reasonable 

steady income stream of committed teachers who are satisfied with their remuneration 

package based on their Activetalk teaching materials, the latter having positive 

feedback from parents and children who have successfully and competitively engaged 

in term-end or year-end pubic-speaking contests in public places such as popular and 

new commercial complexes of Shopping-Malls.  The output-outcome suggests that the 

potential for promoting more subscribers (as parental-children-clients or franchisee-

investors) to Activetalk English is yet fully unexplored. In this direction, future plans 

include a new Activetalk English Centre to be located within the premises of a Subang 

Jaya international university building to capture the market segmentation in this 

resident-commercial area in the State of Selangor. 

Keywords: Language proficiency, franchiser, demand gap, adolescence mother-

tongue (3-17 years old), customer satisfaction  



iii 

 

APPROVAL 

This is to certify that this thesis conforms to acceptable standards of scholarly 

presentation and is fully adequate, in quality and scope, for the fulfilment of the 

requirements for the degree of Doctor of Business Administration 

The student has been supervised by: Associate Professor Dr. Oo Yu Hock 

The thesis has been examined and endorsed by: 

 

 

Professor Dr. Mohamad Hanapi Mohamed 

Professor 

Universiti Utara Malaysia 

Examiner 1 

 

 

Professor Dr. Asif Mahbub Karim 

Binary University of Management and Entrepreneurship 

Examiner 2 

 

 

 
 

This thesis was submitted to Asia e University and is accepted as fulfilment of the 

requirements for the degree of Doctor of Business Administration 

 

 

 

 

 

 

………………………………  

Professor Dato’ Dr. Sayed Mushtaq Husin 

Asia e University       

Chairman, Examination Committee 

20 December 2023   

     

  



iv 

 

DECLARATION 

I hereby declare that the thesis submitted in fulfilment of the DBA degree is my own 

work and that all contributions from any other persons or sources are properly and duly 

cited. I further declare that the material has not been submitted either in whole or in 

part, for a degree at this or any other university. In making this declaration, I 

understand and acknowledge any breaches in this declaration constitute academic 

misconduct, which may result in my expulsion from the programme and/or exclusion 

from the award of the degree.  

 

 

 

 

 

 

 

 

 

Name: Ng Thiam Huat 

  

 
Signature of Candidate:      Date: 20 December 2023 

  



v 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Copyright by Asia e University   



vi 

 

ACKNOWLEDGEMENTS 

The work is truly a joined effort by a team of people. Without their contributions, I 

would not be able to complete it. I would like to express my deep appreciation: 

 I would like to acknowledge my mother, Tey Giok Lau@Lan, who taught me hard 

work and dedication. Without her example, I would not be able to complete this 

work. To my supervisor, Associate Prof Dr Oo Yu Hock, for guiding me throughout 

my journey to complete this work. The licensees, teachers, parents and students in 

Activetalk English who have contributed their responses to the research. My dear 

friend, Han Teen Kwang and Choo Jun Lee, for their selfless support and 

encouragement. My dear friend, Timothy Teh, for his administrative support. The 

many friends, mentors, teachers who have influenced my thinking and molded me 

over the years. The Ministry of Higher Education of Malaysia for providing Mybrain 

scholarship for my DBA. 

 

  



vii 

 

TABLE OF CONTENTS 

ABSTRACT ii 

APPROVAL iii 
DECLARATION iv 
ACKNOWLEDGEMENTS vi 
TABLE OF CONTENTS vii 
LIST OF TABLES x 

LIST OF FIGURES xvii 

CHAPTER 1 INTRODUCTION 1 

 Overview 1 
 Background of the Study 2 

 Statement of the Problem 4 
 Research Questions 8 
 Objectives of the Study 9 
 Scope and Limitation of the Study 10 

 Significance of the Study 10 

 Methodology 11 
 Definition of Key Terms 12 
 Structure of Remaining Dissertation 16 

CHAPTER 2 REVIEW OF LITERATURE 18 

 Dawn of Lingua France 18 

 Beginning and Status Quo 19 
 Supportive Rationale and Justifications 20 
 Teaching English as Second Language (TESL) or Foreign     

Language (TEFL) 21 

 Fundamentals of “ActiveTalk English” Franchise 22 
2.4.1 Junior Public Speaking (3 to 6 Years Old) 22 
2.4.2 Course /Programme Materials 24 

2.4.3 Standard Public Speaking (Aged 7 to 17) 26 
 International Academic English 35 
 Teaching English as Second Language 38 

 Language Proficiency Assessment: 41 

CHAPTER 3 METHODOLOGY 43 

 Introduction 43 
 Research Design 44 
 Justification 45 

 Philosophies of Research Validity & Reliability 45 
 Conceptual Framework 47 
 Case Study 48 
 Methodology 49 

 Population, Sample and Sampling Technique 49 
 Research Instrumentation 51 
 Data Management 51 

3.9.1 Validity and Reliability 53 



viii 

 

 Ethical Considerations 53 

CHAPTER 4 FINDINGS AND ANALYSIS 55 

 Findings on Activetalk English Management 56 
4.0.1 Content Analysis on Effective Teaching 56 

4.0.2 Recruitment and Retention of Teachers Content Analysis       

on Teaching Staff 58 
4.0.3 Impact of Activetalk English 62 
4.0.4 Marketing and Recruitment of Students 64 
4.0.5 Meaning of Activetalk English to Teachers 70 

4.0.6 Syllabus of Activetalk English 77 
4.0.7 Areas for Improvement in Activetalk English 80 

 Findings on Student Perceptions 90 
4.1.1 Student Impact of Activetalk Learning 90 

4.1.2 Teaching Materials and Teaching Method 96 
4.1.3 Students Perception of Parent Involvement 105 

 Parental Feedback Contribution 112 

4.2.1 Content Analysis of Parental Input 112 
4.2.2 Importance of English 118 

 Parental Experiences with Kids Learning of English 121 
4.3.1 Content Analysis of Parental Input 121 

 Marketing Fees and Parental Qualifications 129 
4.4.1 Content Analysis of Subscribing to Activetalk 129 

 Summary of Activetalk Management Responses 132 
4.5.1 Content Analysis of Management Opinions 132 

 Summary of Teachers Responses to Activetalk 136 

4.6.1 Content Analysis of Activetalk Teachers Feedback 136 
 Summary of Students Responses to Activetalk 143 

4.7.1 Content Analysis of Customer Feedback 143 
 Summary of Parental Responses on Activetalk 151 

4.8.1 Content Analysis of Parental Feedback 151 

CHAPTER 5 SUMMARY, RECOMMENDATIONS AND 

CONCLUSION 159 

 Summary 162 
 Recommendations 167 

 Conclusion 170 

REFERENCES 173 
APPENDICES 177 
Appendix A 177 
Appendix B 178 

Appendix C 200 
Appendix D 206 

Appendix E 208 
Appendix F 237 
Appendix G 240 
Appendix H 242 
Appendix I 246 
Appendix J 247 
Appendix K 248 



ix 

 

Appendix L 251 

  



x 

 

LIST OF TABLES 

Table  Page 

2.1 The “ActiveTalk English” fraternity 19 

2.2 Typical development patterns in spoken language 23 

2.3 Grammatical development and inflectional functions 27 

2.4 Awards for “ActiveTalk English” participants 32 

2.5 List of learning-application levels 33 

2.6 Total number of lessons for academic English 36 

3.1 Location map of ‘Activetalk English’ centres 49 

3.2 Sampling technique and unit of analysis 50 

3.3 Sample of interview questionnaire 51 

3.4 Data management 51 

4.1 Management responses on effective teaching method 57 

4.2 Management responses on Activetalk English programs attention 57 

4.3 Management responses on teacher recruitment and retention 58 

4.4 Management responses on training issues with inexperienced teachers 59 

4.5 Management responses on shortage of teachers 59 

4.6 Management responses on monitoring and co-ordinating teachers 60 

4.7 Management responses on teacher remuneration satisfaction 61 

4.8 Management responses on new teacher training 61 

4.9 Management responses to teacher-gender service record 62 

4.10 Activetalk English centre – a rewarding enterprise 63 

4.11 Activetalk English centre – a responsive experience 64 

4.12 Active Talk English centre – new student recruitment 65 

4.13 Activetalk English centre – reasonable fees 65 



xi 

 

4.14 Activetalk English centre – parent satisfaction 66 

4.15 Activetalk English centre – the mall event promotion influence 67 

4.16 Activetalk English centres – current student status 68 

4.17 Activetalk English centre – parental engagement 69 

4.18 Teacher reactions on enriching language proficiency in Activetalk      

English 70 

4.19 Teacher reactions on rewarding experience in Activetalk English 71 

4.20 Teacher reaction on achieve purpose in Activetalk English 72 

4.21 Teacher reaction on growth aspect in Activetalk English 74 

4.22 Teacher reaction on enjoy teaching in Activetalk English 75 

4.23 Teacher reaction on other-time teaching availability in Activetalk       

English 76 

4.24 Teacher reaction to Activetalk games in Activetalk English 77 

4.25 Teacher reaction to Activetalk “easy to follow” topics in teaching     

materials 78 

4.26 Teacher reaction to Activetalk on rendering help to achieving target      

goals 80 

4.27 Teacher response to focus-improvement on classroom management 81 

4.28 Teacher response to focus-improvement on getting student         

participation 82 

4.29 Teacher response to Activetalk on autonomy 83 

4.30 Teacher response to focus-improvement of enjoying mingling with          

kids 84 

4.31 Teacher focus-improvement on reflecting teaching method to improve 85 



xii 

 

4.32 Teacher response to focus-improvement on handling problematic       

students 87 

4.33 Teacher response to focus-improvement on handling slow learners 88 

4.34 Teacher response to focus-source on information source for teaching 

application 89 

4.35 Converse more confidently than peers as student impact of Activetalk 

English 92 

4.36 Self-confidence as student impact of Activetalk English 93 

4.37 Feel good about yourself as student impact of Activetalk English 94 

4.38 Beyond zone of proximal development as student impact of           

Activetalk English 95 

4.39 Set High Standards as Student Impact on Activetalk Engish 96 

4.40 Encouragement effect of teaching materials and methods 97 

4.41 Individualized attention and coaching of teaching materials and         

methods 98 

4.42 Enjoy the interaction of teaching materials and methods 100 

4.43 Like element in teaching materials and methods 101 

4.44 Dislike element of teaching materials and methods 102 

4.45 Learning from games of teaching materials and methods 103 

4.46 Enrich vocabulary of teaching materials and methods 105 

4.47 Parental support based on students perceptions 106 

4.48 Parental attitude based on student perceptions 107 

4.49 Parental help based on students perceptions 108 

4.50 Help as English translator based on students perceptions 109 

4.51 Good English-speaking environment reactions 110 



xiii 

 

4.52 Public-speaking event reactions 111 

4.53 Communicate in English confidently based on parental input 113 

4.54 In the younger age based on parental input 113 

4.55 Develop self-esteem to boost performance based on parental input 115 

4.56 Lessen burden of parents based on parental input 116 

4.57 Help kids performance based on parental input 117 

4.58 Relationship based on parental input 118 

4.59 Prosperity in future as Activetalk English contribution 119 

4.60 Help your kid in study as Activetalk English contribution 120 

4.61 More productive employment opportunity as Activetalk English 

contribution 121 

4.62 Speaking English at home based on parental testimonials 122 

4.63 Reading English story to kids based on parental testimonials 123 

4.64 Going through power reading based on parental testimonials 124 

4.65 Good relationship in kids learning based on parental testimonials 125 

4.66 Joint participation based on parental testimonials 126 

4.67 Problems encountered based on parental testimonials 127 

4.68 What help given based on parental testimonials 128 

4.69 Role play based on parental testimonials 128 

4.70 Discovering the presence of Activetalk 130 

4.71 Reasonable Activetalk fees 131 

4.72 Qualification level of Activetalk learning 131 

4.73 Teaching methods based on Activetalk management opinions 132 

4.74 Teaching methods based on Activetalk management opinions 132 

4.75 Recruit and maintain teachers by Activetalk management 133 



xiv 

 

4.76 Recruit and train teachers by Activetalk management 133 

4.77 Issue of teacher shortage by Activetalk management 133 

4.78 Issue of Monitoring and Coordinating Teachers by Activetalk     

Management 133 

4.79 Issue of teachers pay by Activetalk management 133 

4.80 Teacher training methods by Activetalk management 134 

4.81 Issue of teacher gender by Activetalk management 134 

4.82 Profitability of Activetalk center by management 134 

4.83 Relationship between Activetalk headquarters and center operations 134 

4.84 Recruitment of new students at Activetalk centres 135 

4.85 Issue of tuition fees at Activetalk centres 135 

4.86 Issue of parental reactions to Activetalk programmes 135 

4.87 Promotion of Activetalk through mall events 135 

4.88 Retention of current students in Activetalk centres 136 

4.89 Parent engagement with student performance in Activetalk centres 136 

4.90 Language proficiency programmes of Activetalk 136 

4.91 Rewarding experience for students at Activetalk centres 137 

4.92 Purpose and achievement in Activetalk syllabus 137 

4.93 Parallel growth of teachers with Activetalk syllabus 138 

4.94 Teachers commitment to Activetalk programme delivery 138 

4.95 Timetable suitability and other time-slot available for teachers 139 

4.96 Game-programme contribution to teacher delivery 139 

4.97 Easy-to-follow syllabus for teachers 139 

4.98 Activetalk centre assistance to teacher-achieving self goal 139 

4.99 Classroom Management Issue for Teachers 140 



xv 

 

4.100 Getting students to participate in activities by teachers 140 

4.101 Teacher autonomy in class delivery 140 

4.102 Teacher interaction with students 140 

4.103 Teacher reflection on improving Activetalk method 141 

4.104 Teacher solution and problematic students 141 

4.105 Teacher solution with slow-leaning students 142 

4.106 Teacher source of teaching position application 143 

4.107 English-speaking confidently with peers 143 

4.108 Self-confidence boosted by English proficiency 143 

4.109 Pride of reading and speaking English better than peers at school 144 

4.110 Further improvement english learning proficiency by Activetalk 144 

4.111 Activetalk standard and English proficiency 145 

4.112 Activetalk teacher encouragement to speak English in class 145 

4.113 Individual attention and coaching by Activetalk teachers 145 

4.114 Interaction with teachers and peers 145 

4.115 Like-aspect of Activetalk class activities 146 

4.116 Dislike-aspect of Activetalk class activities 146 

4.117 Benefit from games session 147 

4.118 Relationship between power reading and vocabulary 147 

4.119 Issue of parental support for speaking English at home 148 

4.120 Parental attitude toward English learning 148 

4.121 Parental help in English proficiency learning 148 

4.122 Student help as English translator for their parents 149 

4.123 School provision of English-speaking environment 149 

4.124 Participation in public speaking event at the mall 149 



xvi 

 

4.125 More confidence in English communication 151 

4.126 Faster learning at younger age 151 

4.127 Self-esteem development and performance booster 152 

4.128 Activetalk lessening parental burden on kids mastering English 152 

4.129 Kids performance with Activetalk 152 

4.130 Parent-teacher relationship helping kid’s learning progress 152 

4.131 Learning English and future success-prosperity 153 

4.132 Proficiency in English helps study 153 

4.133 Proficiency in English prepares for productive employment          

opportunity 153 

4.134 Speaking English at home 153 

4.135 Reading story books in English 154 

4.136 Reviewing Activetalk power reading 154 

4.137 Parent-kid relationship in learning 155 

4.138 Participation as motivation in kid’s learning 155 

4.139 Problems encountered in kid’s learning English 155 

4.140 Help with school work 156 

4.141 Role of parents in kids English proficiency 157 

4.142 Source of knowing Activetalk 157 

4.143 Activetalk tuition fee charges 158 

4.144 Qualification-level of schooling completed 158 

5.1 Triangulated result-interpretation of qualitative responses 164 

 

  



xvii 

 

LIST OF FIGURES 

Figure                               Page 

3.1 Interaction variable in the ‘Activetalk English’ model 47 

 

  



1 

 

CHAPTER 1  

INTRODUCTION 

 Overview 

Language proficiency is normatively associated with one’ mother tongue, commonly 

spoken among members of a racial or ethnic community in their own indigenous world 

of formal and informal communications of diverse productive, economic and social 

interactions.  Basically, it refers to the dialects or symbolic gestures and signage, 

comprehensible and understood only among the members themselves. Remnants of 

anthropological heritage communities, once cut-off and distant from so-called 

civilized or developing and developed communities, such as the transitional tribal, 

forest and hillside communities today gradually corroded and reformed by the 

penetrating encroachment of technological and related spinoffs influences, were the 

norm of some form of languages and language proficiency peculiar to their existence.  

These languages and language proficiency are interpreted as indigenous 

communication agility whose messages and its fathomable meanings are the hallmark 

of so-called ‘lost-surviving civilization of humanity.   

The point of this historical and heritage recall serves to raise the peculiarity, 

exclusivity and transmutability of different forms, symbols and signage, expressions 

or articulations of a plural diversity of racial and ethnic communities (that is, human 

communities and societies) whose inclusive languages, diluted by various change-

intensity in temporal, geographical and migratory dimensions, have been contributory 

to a shared network of supporting and reinforcing the development, acceptance and 

proliferation of a lingua franca for international and global communication.  And, 

admittedly, notwithstanding the circumstances of historical politics of conquest and 
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subjugation, variously known as colonization and imperialism among others, the 

English Language has become the premier preference (by circumstances or by choice) 

the international or global language of commercial, trade, business and socio-cultural 

interactions and engagements. 

 Background of the Study 

In the context of education, training and professional engagements today, language 

proficiency refers to the lingua franca or international English Language used widely 

for domestic, regional, international and global trade and commerce exchanges, and 

also for diplomatic engagements.  This does not belittle the importance or sanctity of 

national languages in individual countries that speak and write in their official medium 

or declared mother tongue.  In other words, the adoption and practice of 

communication in the English Language, both in oral and written forms, only serve to 

facilitate and expedite interactive formal and informal engagements between 

individuals, groups of individuals, organizations and consortiums of shared interests 

to achieve common objectives and goals in fulfilment of private and public motives 

economically, politically, socially and professionally. 

Specifically, language proficiency in the limited parameters of schooling at the 

pre-school, kindergarten, day-care-centre levels of operations normally refers to the 

use of English as a medium of instruction and learning for children, adolescence, youth 

and peer groups whose mother tongue is not English, with some exceptions for those 

whose mixed parentage or lineage provide them the life-long premise for home-

English communication and thereon their language facility if not proficiency too.  

These exceptions to the rule fall in the wake of the promotion and usage of the National 

Language (Bahasa Melayu) and Mandarin (or Tamil) in National and National-type 

schools respectively where English language proficiency, tempered with a 
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combination of Bahasa Melayu or Bahasa Malaysia and Bahasa Cina or Mandarin, has 

reduced the efficacy of English communication (including written expressions and 

compositions) among bi-lingual and trilingual students respectively. 

To a large extent, as the maturing bi-lingual and tri-lingual children adolescent 

youth progress into the college and university levels of education, and thereafter as 

graduates into professional work-based training circumstances, their command of the 

English Language and its proficiency therein may or may not have improved, but the 

respectability accorded to them largely depend on how they conduct themselves in 

their vocational, professional and entrepreneurial engagements.  And there are in many 

instances, amazingly noticeable among captains of industries and titled business 

leaders, these bi-lingual and tri-lingual people have demonstrated a praiseworthy level 

of English language proficiency that add and create values for their businesses.  The 

latter, however, becomes their goal, no longer the level of language proficiency that 

facilitated their successful interactive communication with similar multi-lingual 

business counterparts whose level of English language proficiency may or may not 

parallel their communication facility or agility in the English language.   

Nevertheless, the shifts from West (USA and Europe) to East (China) today is 

tilting the balance of English as the lingua franca of international commerce and global 

trading to a preference for Mandarin which, at one time, was preceded by the advocacy 

of the French and Spanish languages, wittingly or unwittingly.  But this fluid situation 

has not really displaced the Queen’s (since her recent demise or is it now the King’s) 

English which has remained steadfastly consistent among non-Mandarin, non-French 

or non-Spanish speaking communities. However, the reality suggests, as it has been 

increasingly evident in the past decades too, that a second-language proficiency other 

than the English Language is a necessary asset for the generation Y and Generation Z 
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(the millennials) whose future outlooks require them to be more multi-lingual versatile 

and multi-task agile in their preparations for more vocational-changing and 

entrepreneurial-evolving professions and businesses respectively as a consequence of 

current, emerging and future technological applications that require more technical-

specific and techno-centric languages agility than pure linguistic English language 

proficiency to be productively efficient and effective. 

Regardless of the emerging scenario for an alternative to learning English as a 

lingua franca, the issue remains that learning another language apart from one’s mother 

tongue requires an assessment of the proficiency level of mother-tongue speakers.  In 

this regard, issues related to language-proficiency assessment of non-English native 

speakers are important to evaluate, after an immersion in English (or other languages) 

training courses, short-term or long-term, if the mother-tongue speakers have achieved 

specified or targeted levels of language proficiency orally or/and in writing. 

 Statement of the Problem 

The basic issue is not whether the English Language or its proficiency thereon will 

disappear or the level of its proficiency to achieve desired target results and outcomes 

will diminish over time.  It is still an inexhaustible area of establishing how 

fundamental communication with intended messages between exchange-engaging 

persons or parties are clearly relayed, comprehended and reacted favourable or 

unfavourable, positively or negatively, or even an atrophied indifference!  In essence, 

language proficiency as a fundamental agile element of vivid and explicit expression 

of intent, purpose, objectives, goals, results and outcomes of two-way (or more than 

two-way) communications, in whatever forms or formats, that can be disrupted by 

natural and artificial interventions which tend to corrupt, corrode and enervate the 
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efficacy of language use and thus hinder and limit its efficient applications for 

productive enterprises.   

In this regard, a basic problem in this study is related to the cause-effect of 

corrosive forces and disruptive challenges that enervate the efficacy of prevailing 

English language use and applications today.  On the one hand, among the corrosive 

forces are the disturbing change of political-will influences manifested in the West-

European conflict-tending warfare confrontation, and also the USA-China one-sided 

tug-of-war (rather tug-of-will) tension-explosive show of power-supremacy by 

vociferous war-inclined American Government over an economic-diffused Road-and 

Belt (infrastructure development) domination of surreptitious construction-driven 

China Government.  The former illustrates the prolific and blatant English language 

proficiency of the affront-diplomacy of the West over the 4-tone subtle versatility of 

the Chinese (Mandarin) Language inclusiveness of the reclusive-diplomacy of China.  

Under both circumstances or situations, the issue of language proficiency (be it the 

English Language or the Chinese Language – Mandarin) becomes a mere parlay of 

heated exchanges lost in communication transition wherein the meaning of continuous 

expressions or bombardment of emotive outbursts and gestations are more important 

than the mannerism of language proficiency, including the outbursts of language 

profanity at its worst if detected at all! 

On the other hand, among the disruptions of natural and artificial interventions 

that can negatively affect the proficiency of language delivery in the supply chain of 

economic productivity and productive enterprises, are two obvious happenings.  

Firstly, a natural intervention is associated with the prevailing circumstances and 

repeated seminar-conference engagements of how climate change has caused 

irreparable disasters and damages to the environment, life, living, livelihood and 



6 

 

lifestyles worldwide. World Bodies or Organizations like the United Nations (UN) and 

United Nations Development Programme (UNDP), over a span of several decades and 

numerous bilateral and multi-lateral dialogs, symposiums and catalogues of Action 

Agenda Resolutions, in as many conceivable languages as in the domineering English 

Language, have yet to achieve, among others, strategic climate-turnaround, 

environment-restorative and human-dignified life-health living conditions especially 

in the backwaters of so-called developing and pockets of still under-developed 

countries. The point here is related to the issue of the presence of expressive and 

repeated clarity of vehement declaration of language proficiency on the need for 

climate and environment reforms, but productive result-outcome intent of proficient 

language articulation remains questionable.  In essence, expressive language 

proficiency without a parallel content-form result-outcome achievements is never 

enough a welcomed attestation of proficient language success.  Hence, the importance 

of a standard assessment of the efficacy or effective of oral or/and written language 

learning methods.  

Secondly, among the artificial interventions, that can endanger the use and 

application of a particular language and its proficiency, is the state of the political will, 

that is, the government of the day.  The more racist and ethnocentric the ruling party 

is on the prohibition in the use of English as the lingua franca, domestically and 

externally, the more the preponderance it is to obviate the said language in favour of 

promoting its national language - whatever the language of the majority race is.  In this 

frightful spasm of indigenous nationalism (and obsession), a means or medium of 

effective communication long-established over time (minus the historical recall of 

colonist imperialism and conquests) is lost in transition.  A generation – the Generation 

X in Malaysia for example, proficient and agile in both oral and written English and, 


