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Relationships between School Characteristics and Character Building of Pupils

in Chinese Primary Schools in Malaysia
Abstract

The main research question for this study is: To what extent do school characteristics
contribute to the character building of pupils in Chinese primary schools in Malaysia?

~ The operational definitions of ‘characteristics® in this study are the eight independent

variables namely: 1) Dong Jia Jiao (DJJ EZR#)), an abbreviation of School Boards of

Governors and Parent-Teacher Associations, 2) Mother tongue education, 3)
Trilingualism, 4) Confucianism, 5) School discipline,'6) Teachers, 7) Pedagogy, and
8) Environmem..-'home and school. These eight variables were condensed into six
based on Confirmatory Factor Analysis. The sole &ependent variable is Character
building of which the operational definition encomi;asses the eagerness to study,
practising good valuf:s and having a sense of shame. (Chen, 1966) A total of 554 sets
of questionnaires were sent to 45 Chinese primary séhools in 14 states in Malaysia,
and 508 sets (91.7%) were returned. The different tests used in this study included
factor analysis, t-test, Analysis of Variance (ANOVA), Chi-square test, and Multiple
Linear Regression. The triangulation approach was adopted to trianéulate the
qu;cmtitative data from the questionnaires derived ﬁom literature review, with the
qualitative data obtained from the interviews. The final analysis of data showed that
school characteristics contributed 36.8% to the character building of Chinese primary
school pupils as follows: Teachers and pedagogy (24.3%), Environment (6.6%),

Mother tongue education (3.1%), DJJ (1.2%), ConﬁlcianiSm and school discipline

(1.0%), and Trilingualism (0.6%). The balance of 63.2% therefore comes from other




external factors which affect the character building of pupils. Recomméndations have
been offered to Chinese primary schools for the further enhancement of character
building of pupils. The future research study on developing educational innovations
towards character building, better national integration and racial harmony in Malaysia
will be a vital research to pursue. From the insightful mentors of China from the East
to the distinguished educators of the West come the téachings and practices of
education which vary as greatly as the expanse between these continents. Their goal,
however, is united: to spawn educated individuals with wholesomeé personalities.
Their goal is plain and noble: for a better and more virtuous future generation through
an all-round education. This study therefore aims to provide a harmony of learning to
children and to nurture them with a versatile form of teaching. As the paths to a better
“and full education converge, so Wlll the objectives of a sound knowledge, namely for

children to be achievers in their careers while retaining their morals.




TABLE OF CONTENTS

_TITLE PAGE

ACKNOWLEDGEMENTS
DECLARATION
ENDORSEMENT
ABSTRACT

TABLE OF CONTENTS
LIST OF TABLES

LIST OF CHARTS

LIST OF DIAGRAMS

LIST OF ABBREVIATIONS

CHAPTER 1 INTRODUCTION

1.0

1.1

1.2

1.3

Introduction

The evolution of Chinese education in Malaysia

Education policies and their implicatiops for Chinese education
1.2.1 Barnes Report 1951

1.2.2 Fenn-Wu Report 1951

1.2.3 Razak Report 1956

1.2.4 Rahman Talib Report 1960

1.2.5 Education Act 1961

1.2.6 Cabinet Committee 1974

1.2.7 Education Act 1996

Crisis arose out of the appointment of non-Mandarin-educated
administrators

vii

Page

ii
iii

iv

vii
xvii
Xix

Xix

11
15
16
16
17

18




14

1.5

1.6

1.7

1.8

1:9

1.10

1:3.1
1.3.2
1.3.3
134
135

1.3.6

Language policy in Mathematics and Science
The scenario of Chinese education in 2007- 2008
Cluster schools

Events in 2011 and 2012

The three types of Chinese schools

Nanyang University

Current status of Chinese primary schools

Challenges of Chinese primary schools

1.5.1

152

153

1.5.4

1.5.5

1.5.6

15,7

What lie ahead for Chinese primary schools with unique school -

Changes in the language policy: too frequent and
arbitrary : :

Shortages of Chi.ncse pr_imary schools in urban areas
Shortages of trained teachers |
An examination-oriented school culture

Too much homework and administrative work

High drop-out rate of school leavers at the secondary
school level

Too many female teachers in Chinese primary schools in
Malaysia

characteristics?

Problem statement

Objective of the study

1.8.1

1.8:2

General objective

Specific objectives

Significance of the study

Scope of the study

viil

Page .
18
19
20
21
22

24

26

30

30

31
33
33
35

36

57

38

39
41
41
42
42

43




1.11

1.12

1.13

1.14

Research questions
Limitations of the study

Operational definitions of school characteristics and character
building

1.13.1 Teachers

11352 Ped;tgogy

1.13.3 Environment

1.13.4 Mother tongue education

1.13.5 Dong Jia Jiao (DIJEZZ) — Boards of Governors and
PTAs

1.13.6 Confucianism
1.13.7 School discipline
1.13.8 Trilingualism
1.13.9 Character building

Chapter summary

CHAPTER 2 LITERATURE REVIEW

2.0

21

Introduction

. Exploring theoretical frameworks for this thesis

2.1.1 Theory construction of Lawrénce Kohlberg

2.1.1.1 Three main levels of moral development with
two stages in each level

2.1.1.2 Theoretical frameworks from the West
2.1.2 The theoretical framework based on Confucianism

2.1.2.1 Idealism and materialism

2.1.2.2 Humanity

2.1.2.3 There is a ‘heart’ in love

ix

Page
43
44

46

47
47
48
48

49

50
51
|
52

53

35
56
56

56

21
58
63

64

65




X
Page
2.1.2.4 The theory of Confucianism on character 66
building
2.1.3 The theoretical framework based on Social Identity 70
Theory :
0D School characteristics in Chinese primary schools 76
2.2.1 Teachers : 78
2.2.2 Pedagogy 81
2.2.3 Environment - home and school 94
2.2.4 Mother tongue education 102
2.2.5 Dong Jia Jiao (DJT) ¥ Boards of Governors 108
and PTAs
2.2.6 Confucianism _ 113
2.2.7 School discipline 118
2.2.8 Trilingualism 123
23  Character building of pupils in Chinese primary schools 132
2.3.1  The nurturing of character through PESS 133
23.2 Issues relating to the core of character building 134
2.3.3 Self-cultivation 141
2.3.4 The three domains in Confucian’s character building 142
2.3.4.1 Eagerness in learning (479 ‘ 142
2.3.4.2 Vigorously practising good values (J#7) 145
2.3.4.3 Having a sense of shame (KL 147
24 Interviews 148
2.5 Chapter summary 150
CHAPTER 3 RESEARCH METHODOLOGY
3.0 Introduction 151

31 Primary goal ' 151




Xi

Page

3. Research methodology 152
3.3 Design - Data collection methods 152
3.3.1 Materials 152

3.3.2 Participants 153

3.3.3 Research duration ) 154

3.3.4 Instruments 154

3.3.4.1 Five-point Likert scale 155

3.3.4.2 Contingency table 155

3.3.4.3 Contents of questionnaires 157

3.3.4.4 Fuzzy Set Theory, Fuzzy Logic and analysis of 161

character building

34 - Sample | 165
3.4.1 Questionnaires survey 165

3.4.2 Pilot tests 165

3.43 Approval letter from Ministry of Education 166

3.5 Procedure 166
3.5.1 Table of random sample size derived from Krejcie & 166

Morgan

3.5.2 Data-analysis ‘ 167

3.5.3 Interviews conducted on 15 interviewees 167

3.5.4 The triangulation approach 169

3.6 Chapter summary 170

CHAPTER 4 ANALYSIS OF DATA
4.0 Introduction 172

4.1 Respondents’ profile 172

4.1.1 Chinese primary schools in urban and rural areas 174




4.2

4.3

4.4

4.5

4.6

4.7

4.8
4.9

4.10

Page

4.1.2 Distributions of teacher-respondents according to states,
school enrolments and ethnicity 174
4.1.3 Distributions of teacher-respondents according to gender 177
and status
Ge.ne.ral statements on Chinese primary schools and character 179
building
Association betweer; ethnic groups and specific statements _ 187
Analysing survey data for Table 4.4 to Table 4.12 ' 195
4.4.1 Boards of Governors/ PTAs (DJJ) and character building 196
4.4.2 Mother tongue education and character building 200
4.4.3 Trilingualism and character building 203
4.4.4 ‘Confucianism and discipline’ and character building 206
44.5 ‘Teachers and pedagogy’ and character building 212
4.4.6 Environment —home and school 219
4,47 The sole dependent variable- character building 222
Comparisons of means, standard deviations and differences 227

between Mc and Mnc

t-test 229
The Multiple Linear Regression analysis 231
4.7.1 Factor analysis . 233
4.7.2 Predictors for the school characteristics 235
Findings of tests on research questions 236
Interviews — telephone and face-to-face 242
The Triangulation approach 262
4.10.1 ‘Teachers and pedagogy’ (24.3%) 262
4.10.2 ‘Environment’ (6.6%) 263

4.10.3 ‘Mother tongue education’ (3.1%) 264




4104
4.10.5
4.10.6

4.10.7

‘DI’ (1.2%)
‘Confucianism and school discipline’ (1.0 %)
“Trilingualism’ (0.6%)

Summary of the Triangulation approach

4.11 Chapter summary

CHAPTER 5 DISCUSSION AND RECOMMENDATIONS

50 Introduction
5.1 ‘Teachers and pedagogy’ and character building
5.1.1 Pupils must ‘learn how to learn’

512

o.1:3
514

5.15

5.1.6
5.1.7
5.1.8

.15

5.1.10

5.1.11

‘Good teaching methods develop the mulﬁple
intelligences of children’

‘Dedicated teachers do not work for pay only’
‘Teachers can nurture pupils to have good character’

‘The pupil-teacher relationship in my class is not good’
(reversed)

¢All pupils have the same learning ability’ (reversed)
‘Spoon-feeding method is the best pedagogy’ (reversed)
‘Pupils can acquire knowledge from the Internet’

‘I am a teacher not because I like the profession’
(reversed)

“Teachers can give negative comments on pupils in
class’ (reversed)

‘My pupils have the initiative to do revision on their
own’

5.1.12 “My pupils can think critically’

52 ‘Environment’ and character building

521

‘Nurturing pupils of good character has to begin at
home’

Xiil

Page
264
265
265
266

268

271
271
271

273

274
275

276

276
257

278

279

2719

280

281

283

283




5.3

54

55

X1V

Page

5.2.2  ‘Small class sizes are good for close relationships 287
between teachers and pupils’

5.2.3 ‘My pupils do not have homework every day’ (reversed) 288

5.2.4 ‘Activities such as music, sports, and art are good for 289
building character’

5.2.5 ‘Schools are ideal places to instil moral values’ 292.

‘Mother tongue education’ and character building 295

53.1 “Chinese primary schools do not educate pupils to be 296
~ patriotic’ (reversed)

5.3.2  ‘Pupils who undergo mother tongue education cannot 297
become good citizens of the country’ (reversed)

5.3.3 ‘Mother tongue education is the common aspiration of 298
parents’

5.3.4 ‘Mother tongue education nurtures pupils to be of good 298
character’

‘Boards of Governors and PTAs (DJJ)’ and character building 299

5.4.1 “The Board of Governors and PTA (DJJ) of my school 299
- support mother tongue education’

542 “The Board of Governors and PTA of my school stress 300
- the importance of character building of pupils’

543  “The Board of Governors and PTA of my school have 300
good social-economic background’

5.4.4 “The Board of Governors and PTA of my school are not | 301
willing to donate money to the school’ (reversed)

5.4.5 “The Board of Governors and PTA of my school bring 302
the school and parents together’

‘Confucianism and discipline’ and character building 302

5.5.1 ‘Itis good to teach pupils to be materialistic’ (reversed) 302

5.5.2 “Playing truant is common among pupils in my class’ 303
(reversed)

5.5.3 ‘Confucianism teaches good values’ 304




5.0

0.7

Xv

Page

5.54 ‘Problematic pu.pils are born to give problems’ 304
(reversed)

5.5.5 ‘The teaching of Confucianism and character building 305
are closely related in Chinese primary schools’

5.5.6 ‘Co-curricular activities are important in character 306
. building’
5.5.7 ‘Academic achievement is more important than character 307

building’ (reversed)

5.5.8 ‘Ispend more time disciplining pupils than teaching’ 308
559 ‘Corporal punisilment is good for pupils’ 309
‘Trilingualism’ and cha?racter building 313
5.6.1 Reading makes a man _ 313
56.2 Literature enriches language learning 315
5.6.3 Learning of Ianéuages should be of top pﬁority 316
5.6.4 Learning more ianguages demand more time and effort 317
5.6.5 Four key elcmeﬁts that contribute to a school’s success 318
5.6.6 The ability to master multiple languages is a great asset 320
Character building 322

5.7.1 ‘Self-discipline isa good virtue’ (practising good values) 323

5.7.2 ‘Having a passion to learn is a good character’ . 323
(eagerness in learning) "

5.7.3 ‘Parental behaviour influences children's attitudes to 324
learning’ '

5.7.4 ‘Pupils must learn table manners’ 327

5.7.5 ‘Problematic children will never become good pupils’ 328
(reversed)

57.6 Children from a disciplined family know the meaning of 328
‘shame’ (having a sense of shame)

5.77 ‘My pupils cheat on tests in class’ (reversed) 332




|

-' | Xvi \

\
N
\
Page
5.7.8 ‘My pupils feel ashamed when they are caught 333
misbehaving’
5.7.9 My pupils have no team-spirit’ (reversed) 335
5.7.10 ‘My pupils are not hardworking in their studies’ 336
(reversed)
5.8 Criticism and comments on Chinese primary schools in 338
Malaysia
5.8.1 Chinese primary schools are regimented and 338
examination-oriented
5.8.2 Chinese primary school system irﬂpedes the learning of 340
English and communication skills
5.8.3 Chinese education has lost its emphasis on Confucian 343
ethics
5.9 Re_commendations : 346
5.9.1 Revamp the curriculum in languages for Chinese 346
primary pupils
5.9.2 Only those who have the aptitude to teach should be 351
taken in as teachers
5.9.3 The consolidation of Malaysian identity through 351

innovative education

5.9.4 Character building can be built ﬁpon the four pillars of 352

UNESCO
5.9.5 Learn from the West ’ 356
5.9.6 The Butterfly Effect 357
5.10 Chapter summary 360
BIBLIOGRAPHY : 362
APPENDICES
Appendix 1 : Questionnaires —Teachér Survey Form ([7]#5- 399

HUfiA#:#) (English and Chinese Versions)

Appendix 2 : Questionnaires ~Teacher Survey Form 405
(Malay Language Version)




xvii
LIST OF TABLES
Table Page
1.1 Number of primary schools and pupils in Malaysia (As at 30 June 27
2011)
1.2.  Comparison of primary schools and pupils (As at 30 June 2011) 27
1.3 Statistic of under-enrolled schools in Malaj.;sia (As at 30 June 28
2011)
1.4  Comparison of pre-primary classes (As at 30 June 2011) 29
1.5 Number of Chinese primary schools and national primary schools 32
(1999-2010)
3.1  Perceptions of respondents on current educational issues affecting 156
Chinese primary schools in Malaysia
3.2  DIJJ and character building of pupils 57
33  Mother tongue cducati-(ilr'l' and character building of pupils ‘ 158
34  Knowing three languages and character building of pupils 158
3.5  Confucianism and character building of pupils 159
3.6 School discipline and character building of pupils 159
3.7  Teachers and character building of pupils 160
3.8  Pedagogy and character building of pupils : 161
3.9a  Character building- eagerness in learning : 163
3.9b  Character building — vigorously practising good values ’. 164
3.9¢c  Character building —having a sense of shame _ 164
4.1  Teacher-respondents’ profile 173
4.2 General statements according to ranking 179
43 Chi-Square test to test perceptions of Chinese and N0n~Chinése 188
teacher-respondents :
44  Boards of Governors/ PTAs (DJJ) and character building | 197
4.5  Mother tongue education and character building 200

—




xviii

Table ' . Page

4.6 Trilingualism and character building 204

4.7 ] ‘Confucianism and discipline’ and character building 207

4.8 ‘Teachers and pedagogy’ and character building 212

4.9 Environment — home and school _ 219

4.10  Character building 223

411  Comparisons of means, standard deviations and differences 228
between Mc and Mnc

412  t-test ' 230

4.13  Number of items for six Independent Variables and one Dependent 234

Variable
414  Predictions of the relationships between school characteristics and 235

character building of pupils in Chinese primary schools in
Malaysia o




LIST OF CHARTS

Chart

1.1 Percentages and numbers of female teachers in primary schools

4.1 Respondents’ profile according to states

42 School enrolment profile

4.3 Ethnic profile

4.4 Gender profile

4.5 Teachers’ status profile

4.6 Teachers’ qualification profile

4.7 Relationships between school characteristics and character building
of pupils in Chinese primary schools in Malaysian.
LIST OF DIAGRAMS

Diagram

2.1 The theory of Confucianism on character building

7.2 Hierarchy of Confucian’s character building

2.3 Conceptuél framework on whether school characteristics and
character building of pupils are related in Chinese primary
schools in Malaysia

24 The three domains in Confucian’s character building

Xix

Page
37
175
176
176
177
178
178

270

Page
68
68
75

143




CIHS

Dongzong

df
Dongjiajiao

(D7)

EU
FEET

Jiaozong

LCE
MCA

PPSMI

PTA
SC
S.D.

SIK(C)

SMIJK

SIK(T)

SK

UPSR

XX

LIST OF ABBREVIATIONS |

Chinese Independent High Schools (3% 3 %)

United Chinese School Committees’ Association of Malaysia
[UCSCAM or Boards of Governors’ Association] (¥ &.)

Degrees of freedom

Joint committee of United Chinese School Committees’ Association
of Malaysia [UCSCAM and PTAs] (# % #) or Boards of
Governors and PTAs

European Union

Information and Communication Technology

# 5. United Chinese School Teachers’ Association of Malaysia
[UCSTAM]

Lower Certificate of Education

Malaysian Chinese Association

Pengajaran dan Pembelajaran Sains dan Matematik dalam bahasa
Inggeris [Teaching and Learning of Science and Mathematics in
English Language]

Parents-Teachers Association

School Certificate

Standard Deviation

Sekolah Jenis Kebangsaan (Cina) [Chinese National Type Schools or
Chinese Primary Schools]

Conforming Secondary Schools (i #ll # %)

Sekolah Jenis Kebangsaan (Tamil) [Tamil National Type Schools
or Tamil Primary Schools]

Sekolah Kebangsaan
[National Schools or Malay Primary Schools]

Ujian Pencapaian Sekolah Rendah
[Primary School Achievement Test or Standard Six Evaluation Test]




CHAPTER 1

INTRODUCTION

| 1.0 Introduction

The Chinese schools in Malaysia have had a history of about 200 years, with

the 100-year-old Confucian Chinese Independent High School in Kuala Lumpur as its

living testimony. To the Chinese emigrants to Malaysia, education of their young is as 7
important as craving a living in the new country. From the very outset, the Chinese
wanted not only to impart useful knowledge but also to nurture the Confucian values
of respect for the elders and character development. Of equal importance they hoped
J‘ to instil values of scholars in their children. Character building is thus Synonymous
with Chinese education and it therefore has become the main purpose of Chinese
parents wanting to send their children to Chinese schools since the early years.
Parents wanted their children to be nurtured to have filial piety, good manners, and
integrity, the last of which was testified by businessmen whose words were as good as
sealed agreement. The schools were self-reliant, the teachers dedicated, and the school

culture was that of learning and educating.

As ryears passed by and with the society becoming more affluent, the status of
teachers was affected in a materialistic world. Respect for individuals began to be
weighed on silver and gold. Teachers who are not decently paid might become the
object of sarcasm (Becker, 1949); and though monetary returns may not be the sole
motivating factor in teaching, a low salary neither inspires the teachers. (Kelly, 2010)

With the emergence of globalization and easy access of communications at current

_




time, human behaviours, social values, mores change and Criminal Breach of Trust
have become common even among the top leaders of organisations and political arena.
Thus there appears to be a need for rethinking the school on how moral education and

the teaching of good citizenship are being taught.

The Chinese primary schools in Malaysia are unique because of their school
characteristics. This in turn affects the character building of pupils. The teaching of
three languages, the teaching of Confucian values, and the existence of Boards of

Governors are characteristics of Chinese primary schools but not the National schools.

The school characteristics are also common knowledge to Chinese educationists and
society for the past 50 years. Hence, the conceptual definition of these school
characteristics, together with character building, will justify their selection as the

Independent Variables (IVs) and Dependent Variable of this research.

If the Chinese primary schools of the early years were synonymous with character
building, can it be said to be so in the twenty-first century? The school characteristics
basically remain the same. It is the character building of pupils in these schools that is
to be examined in this research. The research is to find out whether the Chinese
primary schools still maintain that legacy of having produced pupils of chafacter, with
existing school characteristics. The main research question will then be: To what
extent do school characteristics contribute to the character building of pupils in
Chinese primary schools in Malaysia? Relationships between school characteristics
and character building of pupils in selected Chinese Primary schools are thus deemed

to be worth researching.

s




